FAMILIA Y EDUCACION EN UN MUNDO EN CAMBIO

Table 2: IFS/Q1VATA — Self-regulation skill correlations (Pearson’s r)

IFS IFS IFS IFS
IFS IFS
Frankness  Sensitivity IFS Giving IFS Trust IFS
and and Attachment Erclisivenes and Imposition Comr‘n.on and Total
Knowing ° sharing Actvities Loyalty

Q1V Effort Correlazione di ,034 ,020 -,078 -178 -,084 -,025 -,025 -,109 -114

Pearson

Sig. (2-code) 747 ,851 454 ,086 419 ,808 ,808 ,295 275
Q1V Attention Correlazione di 140 -041 ,047 -172 -,062 ,095 ,095 ,087 ,025

Pearson

Sig. (2-code) ,180 ,693 ,651 ,098 554 ,362 ,362 1403 ,809
Q1V Organization ~ Correlazione di -,094 -244" -,009 -,166 -,202 ,021 ,021 -,101 -177

Pearson

Sig. (2-code) ,366 ,018 932 111 051 ,840 ,840 ,334 ,087
QLV Autonomy  Correlazione di -155 -233" -184 346" -171 -110  -110 -198 -308"

Pearson

Sig. (2-code) 137 ,025 077 ,001 ,101 ,296 296 057 ,003
Q1V Motivation Correlazione di -,086 266" ,035 -,089 -,081 -,025 -,025 -,118 -,157

Pearson

Sig. (2-code) 412 ,010 741 ,395 438 ,809 ,809 ,258 131
Q1V Control Correlazione di -,102 -,064 -,078 -,166 -072 -077 -077 -192 -,196

Pearson

Sig. (2-code) ,327 ,540 454 ,110 ,490 1462 462 ,063 ,058

*p<.05
**p<.01

DISCUSSIONS/CONCLUSIONS

The results presented here call for a specific reflection about the mutual influence between self-
regulation components and the way in which friendship bonds are perceived. In fact, starting from
the assumption — widely confirmed in the literature on the subject — that there is a deep and recip-
rocal connection between the child’s self-regulation behaviour (assessed here with reference to the
school setting) and the socio-relational development dimension, the original question was aimed at
analysing in depth this interrelation’s specific characteristics, especially as a function of friendship
bonds. In this respect it is interesting to note that there seems to be no generic and homogeneous
correlation between the two levels of variables; on the contrary the results point to the existence of
correlations between some components which define the self-regulation behaviour (more specifical-
ly: organization, autonomy, motivation) and the quality attributed to specific aspects of the intimate
friendship bonds. As a matter of fact, such self-regulation components seem to be related — as
already mentioned — in an inversely proportional matter, to the importance attached by the child
exactly to those intimate friendship elements which characterise its unique, exclusive and emotional
involvement nature. The self-regulation variables which more than others refer to an effective control
and confidence with regard to individual task management skills, therefore, appear to act as factors
inhibiting greater investment in those characteristics which, in intimate friendship, imply being more
prone to establish contacts with others by means of empathy, considering the bond in question as
a unique relation in its kind. Therefore, it is not the friendship bond in generic terms which is affected
by effective self-regulation as regards school behaviour (this conclusion is apparently confirmed by
the absence of significant correlations between FQS and Q1 VATA values), but rather the friendship
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relation which takes on an intimate connotation, of extreme closeness and emotional-affection con-
sonance. In this respect it is worth mentioning the correlation observed (significant for p < .01)
between independent behaviour and the global IFS score: greater efficiency in terms of completing
assignments in an independent manner without being controlled or judged, in other words, is
accompanies by greater importance attached, as a whole, to the ways in which the intimate friend-
ship bond is expressed.

This kind of results raises an important question: is behavioural self-regulation necessarily a
positive capability for an individual? Therefore, in line with the questions raised by a few recent stud-
ies (Khon, 2008), the results presented in this paper call for a reflection about an aspect which is
usually taken for granted, i.e. that self-regulation in itself is a protective development factor. By
adopting a socio-constructivist perspective (Mowat, 2010), it is then possible to analyse behavioural
self-regulation also as a function of adjusting one’s attitude to other people’s needs, thus producing
effective pro-social performances. In this respect this begs a further question, which has a broader
scope: what should the educational activity be aimed at, when it is especially aimed at consolidating
socio-relational attitudes? Could it possibly be a way of de-strengthening (or re-setting) associated
meta-cognitive factors?
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